
GRADE 6 WRITING:  Additional Tasks/Samples 
 
Personal/Impromptu Writing 1 tasks 
Writing to Communicate Ideas and Information 6 tasks 
Literary Writing 6 tasks 
 



Grade 6 Personal/impromptu Writing: Additional Sample 1 
Journal Writing 
 
 
Context 
Journal writing was a weekly activity for students in this class where students wrote thoughts, 
feelings, ideas, memories, and opinions in response to selections they had read, viewed, or 
experienced.  The personal writing was not planned, revised or edited for presentation.  Students 
were expected to demonstrate clarity of language, begin with a clear introduction and follow a 
logical sequence.  They also practiced using the standard conventions they had learned in class.  
The audience was the teacher and on occasion, other students. The students also used their 
journals as ideas for other kinds of writing. 
 
Process 
Students were asked to look back at the journal writing they had completed and find something they had 
previously written that they would like to develop further.  The teacher asked students to extend the 
topic and tell why they liked this activity or discuss why the topic was of interest to them. 
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Teacher’s Observations 
This student’s journal entry is somewhat general but completes the basic task. 
 
• information and ideas are relatively simple 
• some explanation, details and examples 
• language tends to be simple and often vague 
• sentence length is varied 
• relies on a few basic patterns 
• generally sticks to the topic 
• wanders in places and the ending is weak 
• most basic words are spelled correctly 
• includes some errors 
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Teacher’s Observations 
This student’s journal entry is straightforward, direct and easy to follow.  It has few errors. 
 
• offers relevant personal reactions 
• ideas have some sense of individuality 
• gives logical explanations, details and examples to develop and clarify the main idea 
• language is clear with some variety and description 
• introduces the topic and purpose at the beginning 
• sequence is easy to follow 
• basic sentence punctuation is correct 
 



 

 



Grade 6 Writing to Communicate Ideas and Information Additional Sample 1 
Reports on Nigeria 
 
 
Context 
Students in this class were working on an integrated Language Arts and Social Studies unit on 
Nigeria.  Students had previously worked on paragraphing and topic sentences.  
 
 
Process 
The teacher reviewed earlier learning about paragraphing and topic sentences.  Students were asked to 
write a report on one of the following three topics: farming, oil and mining, or industry.  They were 
directed to relevant sections in their textbook, and were given specific questions to focus on in their 
report.  For example, the instructions for Farming were: 
 

Name all of the crops grown in north and south Nigeria.  What is the most important crop and 
how is it grown?  Tell what over-farming means.  Write two sentences about each of these crops: 
cassava, rice, kola nut (palm oil and cocoa), cereals, and cotton.  Write three sentences about the 
Fulani and cattle, three sentences about goats, and one about sheep. 

 
Students were expected to produce an outline or draft.  The final report was to include: 

• a main title and at least two sub-headings 
• introductory sentences for each paragraph 
• a bibliography 
• at least one illustration 

 
 



Not Yet Within Expectations 
� �������� ������ 	
���� ��
�����

��������� � � � �

�������� � � � �

� � � � �

������ � � � �

� � � � �

	���� � � � �

     


�����������     
     

Teacher’s Observation 
 
This student receives learning assistance and was only able to complete this assignment with a high level 
of support from the teacher. 
 

• few details 
• simple language 
• attempts paragraphing 
• frequent punctuation errors; inconsistent in use of capital letters 
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Teacher’s Observations 
 
This student completed all the requirements of the task but the writing shows little sense of control in 
sentence structure. 
 

• introduction states purpose 
• sequence is easy to follow but connections are awkward in places 
• conclusion is abrupt 
• basic sentence punctuation is correct; inconsistent in use of capital letters 
• little sense of control in sentence structure; includes run-on sentences and fragments 
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Teacher’s Observations 
This student provided enough detail to accomplish the purpose of the task, and the writing is generally 
focussed. 
 

• purpose is clear and writing is generally focussed 
• information is accurate, complete and written in own words 
• some complex sentences are awkward 
• includes clear and appropriate titles and headings 
• illustration is not well connected to text 
• sequence is logical 
• basic sentence punctuation is correct 
• most sentences are complete and correct; occasional run-on sentences 
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Teacher’s Observations 
Although the student omitted the two required sub-headings, the writing effectively accomplishes the 
purpose of the task.  The writing flows easily with well-sequenced paragraphs.  The student used the 
Internet to gather additional information on the topic and effectively integrated it with the information in 
the text. 
 

• shows an awareness of audience and consideration of the reader 
• language is clear and varied 
• flows smoothly with a variety of sentence lengths and patterns 
• sequenced paragraphs linked with connecting words and phrases; flows easily 
• each paragraph has a main idea and supporting detail; paragraphing is explicit 
• few errors; these do not interfere with meaning 
• punctuation is correct, including commas 
• presentation shows evidence of care and pride 
 
 
 
 



 

 
 
 



 
 
 



 
 
 



 
 
 



 
 
 



 
 
 

 



Grade 6 Writing to Communicate Ideas and Information Additional Sample 2 
Food from Different Countries 
 
 
Context 
The class had studied a number of countries in Social Studies, and had discussed various aspects 
of culture.  In this assignment students were asked to research food in a country of their choice 
and write a report. 
 
 
Process 
Students chose a country and created a web of who, what, where, when, why, and how questions.  
Students developed sub-heading based on their questions to direct their research. 
 
Students used resources from the classroom, school library and Internet.  They were reminded to keep a 
record of their courses for a bibliography.  The teacher taught a note-taking technique that used 
subtopics as organizers for point form notes.  Students handed in their notes and the teacher identified 
students who needed additional assistance with note taking.   
 
Students were expected to write their reports based on their notes, paying special attention to sentence 
structure and paragraphing.  The teacher reviewed topic sentences and paragraphing with the class.  
Students were asked to write an introduction, a paragraph on each of their sub-headings, and a 
conclusion.  They were to have a title page and at least two appropriate illustrations or diagrams. 
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Teacher’s Observations 
 
This student has completed most of the basic requirements of the task but the writing show little control 
of sentence structure.  There are also many noticeable errors in conventions, especially capitalization. 
 

• purpose is stated but focus wanders 
• information is generally accurate; tends to focus on the more direct and concrete aspects 
• little control of sentence structure; sentences are often seriously flawed 
• introduction states purpose 
• paragraphing is omitted 
• frequent punctuation errors; inconsistent in use of capitals 
• many sentences are run-on or fragments; little sense of control 
• includes some errors in grammar and word choice 
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Teacher’s Observations 
This student used complete, accurate information to accomplish all aspects of the task.  The writing is 
clear and easy to follow. 
 

• purpose is clear and writing generally focussed 
• show some sense of audience 
• language is clear with some variety 
• variety of sentence lengths and types 
• includes clear titles and headings 
• each paragraph has a main idea and some supporting detail 
• few errors; these do not interfere with meaning 
 
 
 
 Transcript: 
 
 

Mahatma Gandhi 
 

Early Life - 
  Gandhi was born in Porbander of Guru on October 2, 1969. Gandhi’s 
school was in Rojkot. Gandhi’s dad died before he could even finish school. At age 13 
Gandhi got married to Kastruba. In 1888 Gandhi set sail for England when Gandhi left 
behind Harial and all his family. 
 
Early life and marriage - 
  When Gandhi arrived in England he decided to take a degree in law. In 
London Gandhi encountered the osophists and others. Late that year Gandhi left and 
went back to India in the year 1891. When he arrived in India Gandhi accepted a offer 
from a business man from South Africa to make him a legal adviser. Gandhi had to stay 
in South Africa for more than 20 years. 
 
Life in India in Gandhi’s time – 
 
 The Indians that live in South Africa had no political rights at all and people were 
racist to the Indians too. Gandhi finally returned to India in 1915. And after Gandhi 
wasn’t allowed to the country again accept a short trip to Europe in 1931. Gandhi 
traveled widly for one year. Then when Gandhi came back a lot of police men were 
brutally killed by a big crowd at chura chura and a little while after Gandhi was arrested 
and he was sentenced to stay in prison for 6 years. Then Gandhi was let go in 1925. 



After Gandhi was let go he went to Europe to meet some of his admirers. When Gandhi 
came back he was arrested again. 
 

What Gandhi’s Sayings Were  - 
 
 Gandhi delivered a speech asking every Indian to lay down their life to get freed. After 
Gandhi gave the Indians this saying “ Do OR Die” at the same time he was asking the 
British to quiut India. After Gandhi got arrested again as an answer to his question for 
the British to quit India. 
 

What people thought of Gandhi – 
 
   Then finally after non-violence fighting for India. India got it’s freedom on August 15, 
1947. After that people thought of Gandhi as the father of the nation. 
 

Gandhi’s Death – 
 
One day at 10 past 5 Gandhi  went outs of his home to the garden for a prayer meeting 
. then a young man came up to him and shot him in the chest 5 times. A couple of 
minuter later Gandhi died at 5:12 on January 30th. 
 
 
 
 Things I admire 
 
   Gandhi Mahatma was a very good man and some of the things I admire are he stood 
up for the people of India and bran freedom to the East Indians. Gandhi also made the 
British leave India and Gandhi fasted until there was peace through out India too. 
Gandhi was also very kind by helping hurt people when they were wounded. Gandhi 
also used non-violence to fight for the country and Gandhi won the battle for freedom 
too. That is why I admire Gandhi the most. 
   



Grade 6 Writing to Communicate Ideas and Information Additional Sample 3 
Research on plants or animals of Australia 
 
 
Context 
The class was studying Australia in Social Studies.  The students were especially interested in 
some of the more unusual plants and animals that are unique to Australia.  The teacher decided to 
capitalize on this interest with a research and writing assignment. 
 
 
Process 
Students were asked to pick an Australian plant or animal that interested them.  Students were asked to 
choose at least three sources of information and to record key words under the headings on the graphic 
organizer provided by the teacher.  The teacher emphasized that responses on the graphic organizer 
should be only one or two words, to encourage students to write in their own words. 
 
 
Students then used the key words on their graphic organizers to write their reports. 
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Teacher’s Observations 
 
This student has provided relevant details to complete the basic task, using simple language and simple 
sentences. 
 

• information is accurate 
• language is simple 
• tends to rely on a few sentence patterns 
• sequence is easy to follow 
• some noticeable errors 
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Teacher’s Observations 
This student completed all aspects of the task, and provided relevant details.  The writing is easy to 
follow and paragraphs are well constructed. 
 

• information is accurate, complete, and written in own words 
• includes specific details 
• language is clear with some variety 
• each paragraph has a main idea and some supporting detail 
• few errors; these do not interfere with meaning 
 
 
 



 

 
 



 

 
 



 

 



Grade 6 Writing to Communicate Ideas and Information Additional Sample 4 
Persuasive Letters 
 
 
Context 
This task was the opening assignment in a unit on persuasive writing.  The teacher attempted to 
engage the students’ interest in persuasive writing by having them write real letters to the staff of 
the school about issues important to the students. 
 
 
Process 
The teacher introduced the topic of persuasive writing with emphasis on the purpose.  Students were 
then asked what things they would like to see changed in the school.  The biggest issue that emerged 
was the school rule about not wearing hats in school.  The teacher asked students to write a letter to the 
school staff to convince them to change the rule.   
 
Students worked in small groups to brainstorm the pros and cons of allowing students to wear hats in 
school.  They were encouraged to identify the arguments that ran counter to their own opinions.  
Students then worked individually to write a rough draft.  Students took their rough drafts back to their 
small groups for peer editing before making final revisions and proofreading.  All letters were forwarded 
to the school staff. 
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Teacher’s Observations 
 
This student presents his arguments but does not acknowledge and deal with potential opposing views. 
 

• shows little sense of audience 
• language is simple 
• attempts paragraphing; most paragraphs have a main idea 
• few errors; these do not interfere with meaning 
• most sentences are complete and correct 
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Teacher’s Observations 
 
This student shows more awareness of audience.  He identifies the arguments he has heard against 
allowing students to wear hats in school, and attempts to rebut them. 
 

• purpose is clear and writing is generally focussed 
• includes some relevant examples 
• shows some sense of audience 
• flows smoothly with a variety of sentence lengths and patterns 
• introduction is clear and engages the audience 
• sequence is logical 
• conclusion is logical 
• each paragraph has a main idea and supporting detail; paragraphing is explicit 
• few errors; these do not interfere with meaning 
• punctuation is correct including commas 
 
 
Transcript: 
 

Hats in School 
 
Dear Staff of Hammond Elementary 
 
Do you think we should be able to wear hats in school? Mostly teachers say no and kid 
say yes and since I’m a kid, of course I’m going to say yes because, well they’re cool. 
The reasons why people say no is because hats can go missing if you leave them 
somewhere. Some people might stop concentrating on their work and concentrate more 
on their hats, but if they did that, the teachers could just take it away from them.  
 
Some people say yes because hats are cool, fashionable and you can express how you 
feel like if you wear you hat backwards, you feel cool. Hats can cover a bad cut or bad 
hair day which is very common and they might also be in style. 
 
I hope you will reconsider about letting us wear hats in school. 
 
Sincerely 
 
( ……………….) 



Grade 6 Writing to Communicate Ideas and Information Additional Sample 5 
Reports on Water Pollution 
 
 
Context 
As part of their study of the microscopic world, students had collected samples of water from 
around their community (ponds, streams, a lake, ditches, puddles, and the ocean) and examined 
them under the microscope to observe microscopic animals and plants.  Some samples contained 
no microscopic life, and several students hypothesized that some of the bodies of water were 
polluted.  This prompted a need to do further research on water pollution. 
 
 
Process 
The school librarian prepared a collection of resources on water pollution.  Using these resources, 
students developed a class list of types if water pollution (acid rain, stream pollution, eutrification, etc.) 
The class also brainstormed a list of possible sub-headings to direct their research.  Students were asked 
to choose one topic, research it, and write a report using some of the sub-heading suggested on the class 
list.  Students were required to include at least one appropriate illustration. 
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Teacher’s Observations 
 
This student has completed the basic requirements of the task.  The writing is hard to follow in places 
and is marred by noticeable errors. 
 

• information is generally accurate; tends to focus on the more direct and concrete aspects 
• language is simple 
• illustration is not well connected to the text 
• sequence is easy to follow but connections are awkward 
• most basic words are spelled correctly 
• basic sentence punctuation is correct; is inconsistent in use of commas and capital letters 
•  
 
Transcript: 

 
Stream Pollution 

 
Introduction 
 Do you know you, and other people are killing different things in your streams? 
This report will cover what the problem is, How it started, Where it effects people most 
and How you can help stop it.  
 
PROBLEM IS  
 The problem is people in your neighbors are dumping household toxic waste into 
storm drains. So that is killing salmon and other fish in streams. One of the biggest 
problem is when the climate changes. It makes the salmon stressed so they move 
away, and perona moves in. Logging has taken place by streams. It effects the homes 
of the fish. People are building by streams, so that salmon are dieing because the 
cause other pollution. People are also not leaving vegatation alone. 
 
   How is started 
 It all started when they made storm drains. It is good to have storm drains when 
there is a storms, but not other times because there is dumping pf households into the 
storm drains. People would go for a walk and throw garbage anywhere because no 
body was around to tell them to pick it up and throw it in the garbage. 
 
Where it effects people most 



 It effects people most if they live by Pacific, Atlantic and any other oceans. Other 
places where it effects people is in neighborhoods ponds, lakes, rivers and streams. It 
effects people who lives by these places. 
 
 
How you can Help to stop!! 
  
 You can help stop polluting in all kinds of ways. One way is to call fish and 
wildlife branch if you see someone damaging a stream. Be directly involved with stream 
care, by reparing stream beds. Clear unwanted debris from stream areas. Warn people 
by telling them if they spill household products it goes to the nearest stream (wich could 
be the neighborhoos stream). Become involved with storm drain marking program, by 
making a yellow fish sign by a storm drain to warn people of fish. Remove any garage 
away from stream sides and areas. Take a step and stop logging near streams or don’t 
take snacks such as fruit roll up, fruit snacks out of the house if you know you are going 
to throw it out o our environment. Leave trees that had fallen on top of streams because 
it might be protection for fish. So take a stand on stream pollution. 
 
Conclusion 
 I hope you learned to take care of your streams.  I hope you learned as much as 
I did on stream pollution. Now just a reminder take good care of your streams. 
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Teacher’s Observations 
 
This student has chosen good sub-headings and provided sufficient detail.  The writing flows smoothly. 
 

• introduction is clear and writing generally focussed 
• information is generally accurate, complete, and written in own words 
• shows some sense of audience 
• variety of sentence lengths 
• illustrations are clear 
• sequence is logical 
• each paragraph has a main idea and some supporting detail 
• most familiar words are spelled correctly 
• most sentences are complete and correct 
• legible 
 
 
 



 

 
 



 
 
 



 
 



 
 
 



 



Grade 6 Writing to Communicate Ideas and Information Additional Sample 6 
Biographies 
 
 
Context 
Students had been doing a unit on heroes.  They had looked at heroes from the past, current 
heroes, and superheroes.  They discussed the qualities that they admired in people, and the 
contributions of heroes that had made the world a better place. 
 
 
Process 
The teacher introduced the genre of biographies.  Students were presented with a variety of examples of 
short biographies and worked in groups to discuss what made a good biography.   
 
The students chose someone they admired and thought was a good role model and hero.  The teacher 
reviewed note taking and the importance of collecting and organizing information.  Students researched 
the person they chose, using at least two sources.  They cut out facts from their notes and sorted them 
under categories that they had developed.  Students write a draft, edited, proofread, and produced a final 
copy.  They were required to include a paragraph on why they admired this person. 
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Teacher’s Observations 
 
The writing completes most of the basic requirements of the task although there are serious problems 
with capitalization.  The student had difficulty putting the information in his own words and copied 
some passages from his sources. 
 

• information is generally accurate, but omits key points; tends to focus on direct and concrete aspects  
• includes details, but some are irrelevant 
• some of the information is copied 
• purpose not clearly identified in introduction 
• sequence is clear 
• attempts paragraphing; most paragraphs have a main idea 
• inconsistent use of capital letters 
• some noticeable errors that cause the reader to hesitate 
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Teacher’s Observations 
 
This student has made a good choice of sub-headings which has helped him include enough detail to 
accomplish the task.  The writing is easy to follow. 
 

• writing generally focussed 
• information is accurate, complete, written in own words 
• shows some sense of audience 
• language is clear with some variety 
• includes clear titles and headings 
• sequence is clear and logical 
• each paragraph has a main idea and supporting detail 
• few errors; these do not interfere with meaning 
 
 
Transcript: 
 
 

Mahatma Gandhi 
 

Early Life - 
  Gandhi was born in Porbander of Guru on October 2, 1969. Gandhi’s 
school was in Rojkot. Gandhi’s dad died before he could even finish school. At age 13 
Gandhi got married to Kastruba. In 1888 Gandhi set sail for England when Gandhi left 
behind Harial and all his family. 
 
Early life and marriage - 
  When Gandhi arrived in England he decided to take a degree in law. In 
London Gandhi encountered the osophists and others. Late that year Gandhi left and 
went back to India in the year 1891. When he arrived in India Gandhi accepted a offer 
from a business man from South Africa to make him a legal adviser. Gandhi had to stay 
in South Africa for more than 20 years. 
 
Life in India in Gandhi’s time – 
 
 The Indians that live in South Africa had no political rights at all and people were 
racist to the Indians too. Gandhi finally returned to India in 1915. And after Gandhi 
wasn’t allowed to the country again accept a short trip to Europe in 1931. Gandhi 
traveled widly for one year. Then when Gandhi came back a lot of police men were 



brutally killed by a big crowd at chura chura and a little while after Gandhi was arrested 
and he was sentenced to stay in prison for 6 years. Then Gandhi was let go in 1925. 
After Gandhi was let go he went to Europe to meet some of his admirers. When Gandhi 
came back he was arrested again. 
 
What Gandhi’s Sayings Were  - 
 
 Gandhi delivered a speech asking every Indian to lay down their life to get freed. After 
Gandhi gave the Indians this saying “ Do OR Die” at the same time he was asking the 
British to quiut India. After Gandhi got arrested again as an answer to his question for 
the British to quit India. 
 

What people thought of Gandhi – 
 
   Then finally after non-violence fighting for India. India got it’s freedom on August 15, 
1947. After that people thought of Gandhi as the father of the nation. 
 

Gandhi’s Death – 
 
One day at 10 past 5 Gandhi  went outs of his home to the garden for a prayer meeting 
. then a young man came up to him and shot him in the chest 5 times. A couple of 
minuter later Gandhi died at 5:12 on January 30th. 
 
 
 
 Things I admire 
 
   Gandhi Mahatma was a very good man and some of the things I admire are he stood 
up for the people of India and bran freedom to the East Indians. Gandhi also made the 
British leave India and Gandhi fasted until there was peace through out India too. 
Gandhi was also very kind by helping hurt people when they were wounded. Gandhi 
also used non-violence to fight for the country and Gandhi won the battle for freedom 
too. That is why I admire Gandhi the most. 
    
 
 
 
 



Grade 6 Literary Writing Additional Sample 1 
Mystery Stories 
 
 
Context 
Students had completed a novel study of a mystery.  Throughout the unit, students had been 
asked to identify and discuss the elements of a mystery story – character, setting, clues, events, 
plot, etc. 
 
 
Process 
Students were asked to write their own mystery stories, and reviewed previous class discussions on the 
elements of a mystery.  After students wrote rough drafts, peer editors focused on the elements of a 
mystery in their feedback.  Students then edited and proofread their work before preparing their final 
copies. 
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Teacher’s Observation 
 
This student made a reasonable strong start on the story but had difficulty developing it.   
 

• attempts to create a story, but the result is incomplete 
• provides little description 
• simple, repetitive language 
• includes an ending but it is abrupt 
• frequent errors interfere with meaning 
• frequent punctuation marks; often inconsistent in use of quotation marks 
• most sentences are correctly constructed; however, there is little sense of control in sentence 

structure; often includes run-on sentences and fragments 
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Teacher’s Observations 
 
This student has written a complete story, although the events of the story are not clearly connected or 
explained.   
 

• creates a complete story that is often predictable and closely modelled on other works 
• provides some visual, concrete description of events 
• variety of sentence lengths and patterns 
• beginning introduces the situation 
• includes some loosely sequenced action and events, but these are not clearly connected and 

developed 
• characters are named but description is omitted 
• includes an ending but it is abrupt 
• few errors; these do not interfere with meaning 
• follows basic rules of grammar.   
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Teacher’s Observations 
 
This student produced a somewhat formulaic story but managed to include most elements of a mystery. 
 

• creates a straightforward story 
• shows a sense of audience; tries to engage the reader in the opening 
• language is clear and varied 
• a variety of sentence lengths and patterns 
• events are logically sequenced and easy to follow 
• main characters tend to be “good” and “bad” and based on familiar literary stereotypes 
• few errors; these do not interfere with meaning 
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Teacher’s Observations 
 
Despite, the “dark and stormy night” beginning, this student had produced a well-developed story with a 
little twist.  This student shows a clear sense of audience, telling the story in the first person to explain 
the thinking of the detective. 
 

• creates a story with some complexity; experiments with an interesting “twist” (modelled on one used 
by professional writers) 

• provides effective detail to develop and elaborate events 
• shows a clear sense of audience 
• slows smoothly 
• develops logically through believable events 
• ending ties up the story and solves the problem 
• sense of control 
• most familiar words are spelled correctly 
 
 
Transcript:   
 

The Missing Child 
  
 It was a dark and stormy night. All of a sudden, at the Templetons house, where 
Jack, Suzi, Brian and Scot lived, the power went out, and Brian and Scot started 
screaming. The boys were only five and seven. The boys started cring and cring. 
Finally, after about three minutes they stopped. Jack and Suzi put Brian and Scot to 
bed, they fell asleep quite fast.  
 
The next morning Jack and Suzi woke up to what they thought was a normal morning. 
However, they were wrong.  The boys were gone. Suzi ran all over the house calling 
crying, searching frantically.  The asked the butler Daniel; he didn’t know. They asked 
Michelle; she didn’t know. So they called me detective Rachel. I was on the case right 
away anxious to know what had happened. I started to look for clues. First thing I saw 
was a little bit of blood in the hall, not very much, but just enough to identify. I also saw 
a broken window. I went back to my house and started to write down everything; Suzi, 
Jack, Daniel and Michelle. Mrs. Templeton (Suzi) was crying like crazy. Daniel seemed 
suspicious because he hated Brian and Scot. But Suzi seemed to be only crying when 
either Jack or I came in the room. I started thinking. Something was weird; a trace of 
blood, a braoken window? I just didn’t make sence. I fell asleep thinking about it. I had a 
dream about what happened. 



 
 When I woke up I got into my car and raced over, to Jack and Suzis’ place, when 
I got there I told them what happened. There must have been a thunder storm, so they 
got up, and ran to get a drink they opened the fridge door and a bottle dropped and cut 
one of their hands. They tried to get to your room when one of them tripped on a toy. It 
flew through the air and smashed the window.  Impatiently Suzi demanded where are 
my boys? Well they are under the porch. We raced outside looked under the porch and 
sure enough there they were. What had happened is Scot cut his hand open, so, he 
went to look for an bandade outside in the playhouse but it started raining so they went 
under the porch so they wouldn’t get wet. The boys were scared but fine. Well, the 
Templeton family is happy and that’s the case of the missing child. 



Grade 6 Literary Writing Additional Sample 2 
Little Red Riding Hood 
 
 
Context 
Students in this class act as reading buddies to younger students. 
 
 
Process 
Students were asked to brainstorm a list of children’s stories that they knew from when they were little 
or from reading with their younger buddies.  The teacher asked the students to identify the point of view 
from which each of the stories was written.  Students were then asked to re-write a familiar children’s 
story from a different character’s point of view.  
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Teacher’s Observations 
 
This student took the point of view of the wolf from “Little Red Riding Hood” but had difficulty 
developing the character of the wolf.   
 

• creates a complete story 
• provides some concrete description of events 
• shows some sense of audience, tries to engage the reader in the opening 
• sentence length is varied; often awkward 
• sequence of events is easy to follow but requires some “leaps” in logic 
• includes an ending, but it is abrupt 
• characters are named; description is limited or omitted 
• some noticeable errors 
• basic sentence punctuation is correct 
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Teacher’s Observations 
 
This student also chose to retell the story of “Little Red Riding Hood from the wolf’s point of view.  In 
addition, the student has showed some originality in the development of the character of Little Red 
Riding Hood.  The story is easy to follow. 
 

• creates a straightforward story that is complete and shows some originality 
• shows a sense of audience; tries to engage the reader with ideas and details that have been chosen to 

create impact 
• language is clear and varied 
• beginning clearly identifies the situation and introduces the main characters 
• events are logically sequenced and easy to follow 
• characters have some individuality although they are based on familiar literary stereotypes 
• few errors; these do not interfere with meaning 
• basic sentence punctuation is correct; minor errors in use of commas 
 
 
 

 



 
 



 
 



 
 



 



Grade 6 Literary Writing Additional Sample 3 
Stories 
 
 
Context 
The teacher had student keep drafts of stories in their writing portfolios.  After the students had 
written several draft stories, she asked them to choose a story to develop more fully. 
 
 
Process 
Student were asked to look through the draft stories in their writing portfolios and to select three that 
they might like to develop further.  Students then worked in small groups to provide feedback on the 
draft stories and advice on which one seemed to be the most interesting and engaging for readers.  
Individual students made the final decision about which story to develop; they did not have to take the 
advice of their classmates. 
 
Students worked individually to develop another draft of their story, which was again presented to their 
small peer-editing groups.  After editing and proofreading, final copies were produced and added to their 
portfolios in time for student-led conferences. 
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Teacher’s Observation 
 
This student was given considerable additional support but was unable to develop a story that went 
beyond a loosely connected series of events.   
 

• attempts to create a story, but the results is difficult to follow 
• shows little awareness of audience 
• simple, repetitive language 
• includes some loosely sequenced action and events, but these are not clearly developed into a 

complete story 
• loses focus and stops without providing an ending 
• dialogue is confusing 
• many sentences are run-on or fragments; little sense of control 
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Teacher’s Observations 
 
This student has created a complete story although it is marred by frequent errors and over-use of “then” 
as a connecting word.   
 

• provides some visual, concrete description of events 
• tends to rely on concrete detail 
• sentence length is varied; tends to repeat a few patterns; often awkward 
• beginning introduces the situation and main characters 
• over-uses a few connecting words 
• some noticeable errors 
• basic sentence punctuation is usually correct; inconsistent in use of commas and quotation marks 
• most sentences are correctly constructed; however, there is little sense of control in sentence structure 
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Teacher’s Observations 
 
This student has produced a straightforward story with some engaging description and detail.  The 
writing flows smoothly and contains few errors. 
 

• provides supporting details to describe and develop events 
• show a sense of audience 
• variety of sentence lengths and patterns 
• beginning clearly identifies the problem and introduces the main characters 
• ending attempts to tie up the story 
• dialogue is generally clear 
• few errors; these do not interfere with meaning 
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Teacher’s Observations 
 
This student has chosen a fairly straightforward plot but developed it with some originality.  The writing 
flows smoothly and there is a sense of control. 
 

• creates a straightforward story or poem that is complete and shows some individuality or originality 
• some sense of audience; tries to engage the reader with ideas and details that have been chosen to 

create an impact 
• provides effective detail to develop and elaborate images 
• flows smoothly, with a variety of sentence lengths and patterns 
• beginning effectively reveals the situation; engaging 
• ending ties up the story; attempts a humourous ending 
• dialogue is clear and contributes to an understanding of character 
• sense of control; few errors 
• presentation shows evidence of care and pride 
 



 

 
 



 

 



 

 



 

 
 



 

 



 

 



Grade 6 Literary Writing Additional Sample 4 
Folk Tale 
 
Context 
The class had been reading and discussing folk tales.  Students have spent considerable time 
identifying the typical elements in a folk tale.   
 
 
Process 
Students were asked to work in small groups to review and discuss the elements of folk tales.  Students 
worked individually to write a draft folk-tale, then had peer editors read them and check for the 
elements.  After editing, and proofreading, students had an opportunity to read their stories aloud to a 
younger class that was also studying folktales. 
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Teacher’s Observation 
 
This student had clearly identified dome of the characteristics of a folktale but had difficulty developing 
his own even with support.  A teacher aide edited for him, so the teacher did not assess conventions. 
 

• provides little description; very short 
• simple language 
• starts “in the middle”, without making the situation clear 
• characters are named; description is limited 



 



Meets Expectations (Minimal Level) 
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Teacher’s Observations 
 
This student has created a complete folktale that is generally easy to follow although there are frequent 
errors. 
 

• provides some visual, concrete description of events 
• sentence length is varied; tends to repeat a few patterns 
• beginning introduces the situation 
• includes an ending, is abrupt 
• some noticeable errors 
• basic sentence punctuation is usually correct 
• most sentences are correctly constructed 
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Teacher’s Observations 
 
This student created a story that included all the elements of a folk tale.  The writing flows easily 
because the dialogue is effectively paragraphed and punctuated. 
 

• provides supporting details to develop events, characters 
• variety of sentence lengths and patterns 
• beginning clearly identifies the problem and introduces the main character 
• events are logically sequences and easy to follow 
• dialogue is generally clear 
• few errors; these do not interfere with meaning 
• neatly presented 
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Teacher’s Observations 
 
This student has developed a folktale with some complexity.  The writing is well-developed and 
includes a foreshadowing of the ending. 
 

• provides effective detail to develop and elaborate events 
• show as clear sense of audience; foreshadows 
• language is clear and varied; expressive language creates images 
• flows smoothly with a variety of sentence lengths and patters 
• develops logically through believable events 
• ending ties up the story and solves the problem 
• sense of control; few errors 
 
 
 
 



 
 
 



 
 
 



 
 
 



 
 
 



 



Grade 6 Literary Writing Additional Sample 5 
Poems on Feelings 
 
 
Context 
This lesson was the first in a short poetry writing unit. 
 
 
Process 
Students were given a poetry frame, and asked to choose an emotion of feeling.  They generated ideas 
about the emotion through each of the senses– it looks…, sounds like…, feels like…, tastes like…, 
smells like….  Students completed a first draft and then shared “powerful images” with each other in 
small groups, before writing a second draft where they worked on clarifying form and imagery. 
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Teacher’s Observation 
 
This student attempted to create a poem using the senses, but wrote it in the form of a paragraph.  The 
student had some support but largely relied on other student’s ideas for imagery. 
 

• attempts to create a poem; result is incomplete, difficult to follow 
• intended poetic form is difficult to identify 
• little use of descriptive or figurative language 
• some noticeable errors; these may cause the reader to reread parts to confirm meaning 
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Teacher’s Observations 
 
This student created a poem that is complete, follows the required form, and is easy to read. 
 

• creates a complete poem; relies on ideas discussed in class 
• follows most “rules” of the form 
• uses some descriptive and figurative language 
• some noticeable errors 
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Teacher’s Observations 
 
This student wrote two poems because she was not sure that “friendship” was an emotion or feeling.   
 

• creates a straightforward poem that is complete and shows some individuality or originality 
• follows most “rules” of the required form 
• includes some description and figurative language 
• legible, neatly presented 
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Teacher’s Observations 
 
This student has developed a poem with rich imagery and figurative language. 
 

• creates an original poem with some complexity 
• show as clear sense of audience; chooses ideas and details to engage the reader and create an 

emotional impact 
• follow the “rules” of the form 
• includes figurative language and imagery; takes risks to be original and create an impact 
• sense of control; few errors 
 
 
 

 
 


